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School Context
At Woodsetton we cater for primary aged children with a range of communication and learning difficulties. All pupils have a diagnosed level of special
educational need or disability and thus all have an Education Health Care Plan in place. 34% of our pupils have a primary SEN need of Speech, Language and
Communication, with a further 22% with a diagnosis of Autistic Spectrum Disorder. Pupils at Woodsetton are generally working at a developmental level of
between 0-60 months (Pre-key stage standards). We have a small percentage who are working at KS1 expected in some strands. As a school we believe
engagement in learning is the key! We place the child at the centre of what we do and offer, utilising individual EHC Plans to structure our provision and
support the holistic needs of our children.
We currently have 7 class groups at Woodsetton. These form part of our Lower, Middle and Upper school phases. Each class is named after a woodland
creature and pupils are grouped according to need and stage of development.
Pupils in our Lower Phase (Caterpillar and Badger class) follow an EYFS approach. They engage in a range of adult directed activities and have access to
continuous provision style learning. There is a big focus on developing independence and embedding characteristics of effective learning.
Our Middle Phase (Hedgehog, Frog and Owl class) offers pupils a selection of personalised pathways. Classes are mixed age and structured according to the
needs of each group. This can range from sensory learners, those that require higher levels of structure, nurture groups or groups that can access a faster pace
of learning.
Pupils in years 5 and 6 form our Upper Phase (Squirrel and Butterfly class). Preparation for transition to secondary school and developing the skills needed to
do this successfully play a key role. The curriculum is designed to encourage pupils to self-manage, problem solve and work with others. Opportunities for real
world application of skills are planned throughout.

Our Vision
At Woodsetton our vision is to be a school that works proactively with families and other agencies, to value each individual child, their voice and their
aspirations; ensuring we provide the personalised stepping stones they need to succeed and celebrate each achievement along the way.

Our Mission
Our mission is structured around our 5 key rights for each child which relate to communication, learning, behaviour, friendship and community.
We aim to:
- provide a total communication environment that encourages independence and values the choices and opinions of each individual.
- offer personalised provision that uses the child's EHCP to tailor our approach, removing barriers and offering challenge and next steps.
- work within an environment that is safe, provides boundaries and routine and which promotes well-being and positive mental health.
- encourage interaction and integration, developing a sense of individuality and an understanding of others.
- utilise the environment and community around us, offering opportunities for application and real-life learning whilst teaching responsibility and
accountability.
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Our Core Values, Behaviours and Attributes
At Woodsetton we use the three Es when deciding what our core values should be.
Ensure (These are non-negotiable for all)
Honesty, Equality, Responsibility
Enable (These are the values and behaviours we ask our staff to model)
Patience, Courage, Determination
Encourage (These are the attributes we support our children to develop)
Happiness, Independence, Confidence

Our School Rights
At Woodsetton we all have the right to...
Our Communication
Communicate in our own way; taking time to listen and time to be heard.
Our Learning
Be the best we can be; achieving our full potential and allowing others to do the same.
Our Behaviour
Feel safe and protected; taking responsibility for our actions and showing awareness for others.
Our Friendship
Be different but still treated the same; showing respecting and understanding to others.
Our Community
Explore the environment around us; looking after our school and taking pride in the community.
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Curriculum Intent, Implementation and Impact
“The curriculum is a framework for setting out the aims of a programme of education, including the knowledge and understanding to be gained at each stage
(intent); for translating that framework over time into a structure and narrative (implementation) and for evaluating what knowledge and understanding pupils
have gained against expectations (impact).”

Intent
Our curriculum is designed to give all of our children a broad and balanced education through coverage, experience and progression. We cater for a wide
range of learners and endeavour to provide opportunities for all of our children to develop as independent, happy and confident learners in order to achieve
their full potential and prepare them for their future lives. Alongside academic success we promote and encourage a nurturing side to learning that focuses
on well-being and engagement linked to age and stage of development. Opportunities to work towards individual EHC outcomes are embedded throughout.
At Woodsetton we have four curriculum intentions that act as drivers for what we deliver.
Intention 1 – A Sense of Self
Our curriculum offer will ensure that all children develop an understanding of themselves, our school rights and an awareness of their place within the
community.

Intention 2 – Learning to Learn
Our curriculum offer will ensure that all children develop secure learning to learn behaviours focused around exploration, resilience and perseverance,
working with others and problem solving.

Intention 3 – Knowledge and Skills
Our curriculum offer will ensure that all children develop appropriate subject specific knowledge, skills and understanding in line with their stage of
development.

Intention 4 – Experience and Enrichment
Our curriculum offer will ensure that all children experience a breadth of opportunities and activities that expand horizons within and beyond the
traditional learning environment of the classroom.
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Implementation
If a child can’t learn the way we teach, maybe we should teach the way they learn.
Our conceptualised curriculum draws on best practice and delivery from a number of different models and approaches. At Woodsetton we recognise that as
our school population changes, so must the way in which we approach planning, teaching, learning and assessment. Our curriculum map continues to change
and evolve to meet the individual needs of our children each year.
In order to provide pupils across Woodsetton with experiences that are relevant, interesting and challenging, and to identify opportunities for progression,
we have adopted a curriculum structure which encompasses 3 broad pathways: ‘EYFS’, ‘semi-formal’ and ‘formal’. These terms offer a means of making subtle
distinctions between not only groups of learners but also the degree of curriculum formalisation they will experience in either building the prerequisites for,
or working within, a more ‘conventional’ National Curriculum type approach.
The levels are not defined by age, but by need and achievement; children are therefore able to move flexibly from one pathway to the next at any point during
their school career. Each pathway covers skills, knowledge and understanding across a range of areas of learning, and they are blended together, so as to
facilitate a ‘learning flow’ between the three.
EYFS Curriculum: For learners in Reception and Key Stage 1 working towards the Early Learning Goals.
The Semi-Formal Curriculum: For learners in Key Stage 1 and 2 working below KS1 age related expectations (DAPA S Levels 4-8).
The Formal Curriculum: For learners Key Stage 1 and 2 working towards KS1 age related expectations.
Because of the personalised approached to the curriculum we are able to meet the needs of all our learners. All children across the school have Personal
Provision Plans (PPPs) with targets based on the outcomes in their Education, Health and Care Plans (EHCP). Some pupils receive additional funding e.g. Pupil
Premium and the impact of any interventions funded through these is monitored to ensure that they support progress.
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Curriculum Pathways

EYFS Pathway

Semi-Formal
Pathway

Formal Pathway

Children follow the EYFS pathway during their first two years within school. The
EYFS curriculum reflects the areas of learning identified in the Early Years
Statutory framework. There are seven areas of learning and development that
shape educational provision in early years settings. All areas of learning and
development are important and inter-connected and require a balance of adult
led and child initiated activities with different levels of adult support, in order for
children to progress through the Early Years Learning Outcomes and
developmental milestones.
Children following our semi-formal curriculum learn best when learning is
related to their own experience. Some may learn through structured play; others
will learn more effectively through functional activities, and yet others will
respond well to a topic-based approach. The curriculum content echoes the
ground covered by the Early Years Foundation Stage since this framework is not
confined to those below the age 5, but rather, extends right across the school
where pupils are functioning below key stage 1 age related expectations.
However, the teaching approach reflects the age and learning style of the pupils
concerned.
Pupils experiencing our formal curriculum (those operating within the National
Curriculum) access the range of National Curriculum subjects for their Key Stage,
modified in the light of their developmental level and special educational needs.
Specialist areas (the ‘additional curriculum’) are covered both within National
Curriculum subjects and in discrete lessons (e.g. a pupil may be withdrawn to
work on visual perceptual skills or independent mobility). Life skills and
independence skills will also form a large part of the curriculum. As the term
‘formal’ implies, there is a high level of structure. We nevertheless avoid making
the formal curriculum too abstract; teachers ensure that learning is linked to
practical activities and consolidated and applied in practical sessions.
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Early Years Foundation Stage (EYFS)

Literacy

Mathematics

Communication
Physical
Development
PSED
Understanding
the World

Expressive arts
and design

Characteristics of
Effective
Learning
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Semi-Formal Curriculum

Me and My
Body

Me and My
Thinking

Me and My
Communication

Me and My
Community

Me and My
World

Me and My
Creativity
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Formal Curriculum

Humanities
Geography
History
RE

Technology
DT
Food Tech

Personal
Development
PSHE
Citizenship

Core Skills
English
Maths
Science

Creative Arts
Art and Design
Music
Drama

Physical
PE/Sport
Swimming
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A Sense of Self
Our curriculum will ensure that all children develop their understanding of our school rights and an awareness of their place within the community.

All of the children at Woodsetton have an Education, Health, Care plan. We view these as working documents that should influence provision on a day to day
basis. An All About Me profile is used to summarise key points and approaches and ensure consistency throughout school. Advice from other professionals
such as speech and language, occupational therapy and educational psychology is incorporated within this.
We feel it is important to provide opportunities for children to become partners in their own education and to make a positive contribution to the school ethos
and environment. We are currently developing a Total Communication approach within school, utilising a range of communication systems including Makaton,
PEC’s and use of Communicate in Print. We have an active school council and hold regular pupil conferencing sessions to enable us to gain feedback and
suggestions for improvement.
Woodsetton School uses positive behaviour strategies to develop children’s understanding of appropriate behaviour. We work towards standards of behaviour
based on the principles of honesty, respect, consideration and responsibility. We value children’s efforts, interests and purposes as instrumental to successful
life-long learning and personal growth. Woodsetton School has adopted the Team Teach approach for dealing with children who display challenging
behaviours that result in crisis situations. A range of de-escalation strategies are used to attempt to defuse extreme disruption or violent behaviour. These
include: verbal advice/warnings, firm clear direction, limited choices, distraction, reassurance, success reminders and reminders of consequences. If these
strategies do not work staff may need to plan a more specific approach of intervention to ensure the child and those around them are kept safe.
Our School Rights sit at the heart of what we believe at Woodsetton and are integral within our curriculum design. They offer their own structure to ensuring
that children are given the opportunity to develop as both individuals and members of different communities.
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Learning to Learn
Our curriculum offer will ensure that all children develop secure learning to learn behaviours focused around exploration, resilience and perseverance,
working with others and problem solving.

At Woodsetton we recognise that “learning and life skills” need to be explicitly taught rather than implicitly acquired. We utilise two frameworks across school
according to a child’s stage of development; Characteristics of Effective Learning (Working below KS1 age related expectations) and Northern Ireland Thinking
Skills and Personal Capabilities (Working within KS1 age related expectations). Class teams ensure that opportunities are embedded throughout the school
day within a range of contexts.
Characteristics of Effective Learning
The Characteristics of Effective Learning highlight the importance of a child’s attitude to learning and their ability to play, explore and think critically about the
world around them.
The three characteristics are;
 Playing and Exploring – children investigate and experience things, and ‘have a go’
 Active Learning – children concentrate for longer and keep on trying if they encounter difficulties, and enjoy achievements
 Creating and Thinking Critically – children have and develop their own ideas, make links between ideas, and develop strategies.
Northern Ireland Thinking Skills and Personal Capabilities
In the Northern Ireland Curriculum, Thinking Skills and Personal Capabilities have been divided into five strands:
 Managing Information
 Thinking, Problem-Solving and Decision-Making
 Being Creative
 Working with Others
 Self-Management.
The framework emphasises the development of skills and capabilities for lifelong learning and participating in society. By engaging children in active learning
contexts across all areas of the curriculum, teachers can develop children’s’ personal and interpersonal skills; capabilities and dispositions; and
ability to think both creatively and critically.
More information can be found here http://www.nicurriculum.org.uk/curriculum_microsite/TSPC/what_are_tspc/framework/index.asp
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Knowledge and Skills
Our curriculum offer will ensure that all children develop appropriate subject specific knowledge, skills and understanding in line with their stage of
development.

The core curriculum consists of English (including reading and phonics, communication and gross/fine motor sessions), Maths and Science. Personal, Social,
Health Education (including RSE) is also taught as a discrete subject within school. Long term plans ensure coverage of key units of learning. Individual core
subject overviews can be found within this document.
The extended curriculum at Woodsetton is cross-curricular. Through a rolling plan of themes, children experience varied contexts for learning, and encounter
each of the foundation subjects within the UK National Curriculum.
Five key themes run through the topic map;
 People, places and communities
 Time for reflection
 Our wonderful world
 Time detectives
 Let’s investigate, let's explore
These themes help to structure what we offer, ensuring content, context and coverage is appropriate. They also help children to apply their key knowledge
and skills overtime, giving opportunities to revisit, recall and apply within each cycle. Topics generally last for half a term with the exception of those in spring.
The cycle always begins with a 'This is Me!' induction mini-topic and ends with 'Memory Box - My Woodsetton Story' during the last few weeks of the school
year.
Woodsetton School is aware of the importance of the physical development of all children and hence the Sports Funding is used to maximum effect to ensure
that all children receive specialist PE teaching weekly and through this school provides excellent opportunities for teachers to develop their quality first
teaching in PE.
There needs to be breadth of learning throughout pupils’ time at school. There should be variation in experiences / learning within a topic, whilst ensuring
that the learning is developmentally appropriate. Whilst there may be whole school 'topics', the planning, learning and delivery differs between classes.
Priorities based on PPP targets, EHC outcomes, pupils’ age, need, motivation and learning style help build the curriculum.
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Experience and Enrichment
Our curriculum offer will ensure that all children experience a breadth of opportunities and activities that expand horizons within and beyond the
traditional learning environment of the classroom.

At Woodsetton we acknowledge and promote that one of the underlying principles for creating and delivering enriched learning experiences within our
curriculum is the recognition that learning can take place anywhere, not just in the classroom. We are very privileged to be based on a site with outside land
including a forest school area. All of our classes access forest school on a weekly basis.
When planning the detail of each topic, teachers actively make links to opportunities that will enhance the curriculum and broaden children’s experiences.
These can include visits out both within the local community and further afield. We also have a range of connections with local companies and organisations
who support us throughout the year.
Children in our Middle Phase access Dudley Leisure Centre for weekly swimming sessions.
Family engagement is also crucial to successful learning and we continue to develop opportunities for family learning and open classroom events. Each class
hosts an assembly each year and we also come together for Christmas and Easter celebrations. Our sponsored walk and sports day are always a big success!
Following on from the National Trust’s ’50 Things to do Before You’re 11 ¾’, our school council have created a ‘101 Things to do Before You Leave Woodsetton’
challenge. These are all activities that give children to opportunity to explore environments outside of the classroom.
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Impact
What was the intention?

What will the impact be?

How will we measure/evidence the impact?

Intention 1 – A Sense of Self
Our curriculum will ensure that all children
develop their understanding of our school rights
and an awareness of their place within the
community.

Children have a positive self-image, high wellbeing and engagement and are able to relate well
to members of the school community. They take
pride in themselves, their learning and the school
environment.

All About Me Documents
Examples of individual Leuven scale records
Multi-agency reports and outcomes
Revision and updates to EHC plan Section E
Behaviour analysis records
Wow! moments certificates

Intention 2 – Learning to Learn
Our curriculum offer will ensure that all children
develop secure learning to learn behaviours
focused around exploration, resilience and
perseverance, working with others and problem
solving.

Children are active participants in their learning
who are keen to take part and work with others.
The have developed a ‘have a go’ attitude and are
able to draw on previous experiences in order to
solve new problems.

Examples of individual learning question card
assessments
Child observations
Pupil conferencing focused on attitudes to
learning
Personal Provision Plan evidence
Revision and updates to EHC plan Section E

Intention 3 – Knowledge and Skills
Our curriculum offer will ensure that all children
develop appropriate subject specific knowledge,
skills and understanding in line with their stage of
development.

Children demonstrate incremental progress in
their subject knowledge and skills. They are able
to retain and apply this over time and in different
contexts. Children require reduced levels of
support to access their leaning and their fluency
and accuracy is improved.

Examples of evidence books demonstrating
understanding over time
Subject progression pathways
Good and outstanding rates of progress in core
skills evidenced through DAPA data.
Revision and updates to EHC plan Section E

Intention 4 – Experience and Enrichment
Our curriculum offer will ensure that all children
experience a breadth of opportunities and
activities that expand horizons within and beyond
the traditional learning environment of the
classroom.

Children are engaged in their learning and talk
with enthusiasm about experiences they have
taken part in. They access their learning in a
variety of environments and are able to apply
their knowledge and skills accordingly.

Lesson planning
Curriculum Newsletters
School displays
School website/social media
Pupil conferencing focused on enjoyment
Family learning records
101 Things to Do records
09.06.2019
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English Overview and Long Term Plan
Intent
Pupils at Woodsetton have full access to a broad and appropriate English curriculum which is tailored to meet their individual needs. They are encouraged to
fulfil their potential in the areas of speaking, listening (through the spoken or written word and through sign, picture symbols, photographs and Voice Output
Communication Aids as appropriate), reading and writing. This begins for pupils at the earliest stages of development who may enjoy sensory stories, respond
to object or musical cues and explore objects of reference, through to those pupils who access text based literacy. These learners will be taught the skills of
reading, comprehension, spelling, composition, vocabulary punctuation and grammar and presentation skills, including handwriting where appropriate.
It is vital that the pupils have exposure to a range of texts through different media and themes throughout their learning. It is the role of the adult to provide
an enriched provision and environment for this to happen. Role modelling and informing the pupils when these are used in everyday routine activities and
experiences will support their understanding and support them to apply their knowledge.
Implementation
Scheme of Learning
The English curriculum at Woodsetton is organised into themed blocks focussed on one or more key texts of a particular type (fiction, non-fiction or poetry).
The key text or texts represent a particular genre within that text-type, for example, 'familiar settings', 'instructions and explanations' or 'humorous poems'.
Each block comprises of a sequence of learning that builds progressively towards a piece of writing. Teachers utilise the following approach to structure their
planning.
Read - Mechanical/Comprehension
(Provide opportunities to experience, explore and read examples of quality instructional texts).
Rip – Text organisation, structure and layout
(Provide opportunities to explore the key features of the text e.g. equipment needed, sequence list, photographs).
Rehearse – Key Language, spelling, punctuation and grammar
(Provide opportunities to develop knowledge and skills needed for unit outcome e.g. knowledge of imperative verbs).
Write (Unit outcome) – Oral composition, planning, drafting and constructing
(Provide opportunities to use experiences of the text type to create and compose own writing e.g. choosing a set of symbols for each stage, writing instructions
to match a photograph).
Review – Editing and redrafting
(Provide opportunities to review language choice, layout and style in line with key features of the given text type).
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The following scheme of learning is provided as a guide. Teachers should ensure that the genres included are taught across the cycle but may wish to deliver them in a
different order in line with their topic for example. This scheme have been created using the Hamilton Trust model. Further guidance and exemplification can therefore be
sought from their original documents.
It is recognised that pupils at Woodsetton School are working at varying levels of development across all year groups. Teachers must therefore use their professional
judgement to determine the suitability of texts used and may, in agreement with the English subject lead utilise genres/texts from other phases when appropriate.
EYFS
During the EYFS pupils have daily opportunities to interact with language, stories and environmental print. Real objects, images and symbols, button and sound books,
story sacks, familiar stories, bedroom tales and nursery and action rhymes are used to provide the pupils with stimulating and appropriate contexts for their learning.
Lower Phase
Cycle A
Autumn
Spring
Summer

Fiction

Non-Fiction

Poetry

Fairy Tales
Stories with repeating patterns
Stories with familiar settings

Labels and captions
Simple information texts
Lists

Nursery/traditional rhymes
Poems on a theme
Rhymes with predictable and
repetitive patterns

Fiction
Stories by the same author
Stories from other cultures
Stories about imaginary worlds

Non-Fiction
Leaflets and posters
Formal Letters
First person recount

Poetry
Seasonal poems, rhymes and verse
Acrostic poems
Poems from around the world

Fiction
Stories by a significant author
Adventure Stories
Plays and Dialogues

Non-Fiction
Diaries/blog
Persuasion (Adverts)
Third person recount

Poetry
Riddles
Humorous Poetry
Creating Images

Middle Phase
Cycle A
Autumn
Spring
Summer
Upper Phase
Cycle A
Autumn
Spring
Summer
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Reading and Phonics
At Woodsetton we follow the reading book band scheme. Book bands are used across different reading schemes to indicate the reading level of each book.
Each band has a colour. We feel it is important that pupils have the opportunity to experience a wide variety of books and our reading scheme is therefore
made up of texts from various publishers including Oxford Reading Tree. Books vary in a number of ways, including layout, size, vocabulary and length – this
gives pupils a rich diet of literature, continuous opportunity for progression and encourages a love for reading. For those at the start of their reading journey
then sensory stories, story sacks and board books are used.
Pre-reading skills are taught using synthetic phonics and the school follows the government published programme ‘Letters and Sounds’, using some resources
from the ‘Jolly Phonics’ programme. This provides us with a multi-sensory approach that accommodates all learning styles. The pupils are taught within the
phase that is appropriate to their level of development. They are assessed on a regular basis. The phonemes (sounds) are systematically taught before the
pupils are shown how to blend them for reading and segmenting them for writing. Alongside this the pupils are taught the ’high frequency words’ (those words
which do not entirely follow the phonic rules). For those pupils for whom synthetic phonics is no longer appropriate, then the school utilises other analytical
approaches which focus on sight reading and environmental symbols.
Book Band Colour
Lilac
Pink
Red
Yellow
Blue
Green
Orange
Turquoise
Purple
Gold
White
Lime
Brown
Grey
Black
Free Readers

Expected year group
(mainstream)
R
R
R
1
1
1
2
2
2
2
3
3
4
5
6
6+

Letters and Sounds
Phonics Stage
1
2
3
3-4
4-5
5
5
5-6
5-6
6
Complete
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Letters and Sounds Phonics Overview
Phase One
Activities are arranged under the following seven
aspects.
Aspect 1: General sound discrimination –
environmental sounds
Aspect 2: General sound discrimination – instrumental
sounds
Aspect 3: General sound discrimination – body
percussion
Aspect 4: Rhythm and rhyme
Aspect 5: Alliteration
Aspect 6: Voice sounds
Aspect 7: Oral blending and segmenting
Each aspect is divided into three strands.
Tuning into sounds (auditory discrimination)
Listening and remembering sounds (auditory memory
and sequencing)
Talking about sounds (developing vocabulary and
language comprehension).

Phase Two
The purpose of this phase is to teach at least 19
letters, and move children on from oral blending and
segmentation to blending and segmenting with
letters.
By the end of the phase many children should be able
to read some VC and CVC words and to spell them
either using magnetic letters or by writing the letters
on paper or on whiteboards.
During the phase they will be introduced to reading
two-syllable words and simple captions. They will also
learn to read some high-frequency ‘tricky’ words: the,
to, go, no.
Letter progression (one set per week)
Set 1
satp
Set 2
inmd
Set 3
gock
Set 4
ck e u r
Set 5
h b f, ff l, ll ss

Phase Three
The purpose of this phase is to teach another 25
graphemes, most of them comprising of two letters
(e.g. oa).
Children also continue to practise CVC blending and
segmentation in this phase and will apply their
knowledge of blending and segmenting to reading and
spelling simple two-syllable words and captions.
They will learn letter names during this phase, learn to
read some more tricky words and also begin to learn
to spell some of these words.
Letter progression
Set 6
j v w x*
Set 7
y z, zz qu*

Phase Four
Children entering Phase Four will be able to represent
each of 42 phonemes by a grapheme, and be able to
blend phonemes to read CVC words and segment CVC
words for spelling.
They will have some experience in reading simple
two-syllable words and captions. They will know letter
names and be able to read and spell some tricky
words.
The purpose of this phase is to consolidate children’s
knowledge of graphemes in reading and spelling
words containing adjacent consonants and
polysyllabic words.

Phase Five
Children entering Phase Five are able to read and spell
words containing adjacent consonants and some
polysyllabic words.
The purpose of this phase is for children to broaden
their knowledge of graphemes and phonemes for use
in reading and spelling.
They will learn new graphemes and alternative
pronunciations for these and graphemes they already
know, where relevant.
Children become quicker at recognising graphemes of
more than one letter in words and at blending the
phonemes they represent.
When spelling words they will learn to choose the
appropriate graphemes to represent phonemes and
begin to build word-specific knowledge of the
spellings of words.
It is in this phase that reading and spelling have their
own targets.

Phase Six
By the beginning of Phase Six, children should know
most of the common grapheme–phoneme
correspondences (GPCs). They should be able to read
hundreds of words, doing this in three ways:
a) reading the words automatically if
they are very familiar;
b) decoding them quickly and silently
because their sounding and blending
routine is now well established;
c) decoding them aloud.
Children’s spelling should be phonemically accurate,
although it may still be a little unconventional at
times. Spelling usually lags behind reading, as it is
harder.
During this phase, children become fluent readers and
increasingly accurate spellers.
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Handwriting and Letter Families
For simplicity, the letters of the alphabet can be sorted into four main movement groups. Some letters have different forms – b, k, y, v, and so these fall into
two groups. Some letters e.g. f, s, have some affinity with a group but could be taught separately. The advantage of aligning letters with a key letter is to help
children to remember the starting point and subsequent movement of the letter. This is particularly effective in discriminating b from d.
The four groups are:
 down and off in another direction, exemplified by the letter l (long ladder): letters i, j, l, t, u (v, w with rounded bases)
 down and retrace upwards, exemplified by the letter r (one-armed robot): letters b, h, k, m, n, p, r; (numbers 2, 3, 5 follow a clockwise direction)
 anti-clockwise round, exemplified by the letter c (curly caterpillar) letters: c, a, d, e, g, o, q, f, s; numbers: 0, 6, 8, 9
 zigzag letters: letters: v, w, x, z; numbers: 1, 4, 7

Impact
Evidence of impact in English is gathered through a variety of means. DAPA (Dudley Agreed Progression and Attainment) is used as the main assessment
system for tracking individual academic progress. Targets are set and then reviewed termly is line with teacher assessment. Daily evidence of impact is
gathered during lessons – evidence includes pupil work, photographs and adult observations. The ability to apply English skills across the curriculum is
paramount and staff are encouraged to utilise cross-curricular and offset evidence to support judgements.
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Maths Overview and Long Term Plan
Mathematics is a creative and highly inter-connected discipline that has been developed over centuries, providing the solution to some of history’s most intriguing
problems. It is essential to everyday life, critical to science, technology and engineering, and necessary for financial literacy and most forms of employment. A highquality mathematics education therefore provides a foundation for understanding the world, the ability to reason mathematically, an appreciation of the beauty and
power of mathematics, and a sense of enjoyment and curiosity about the subject. (New Primary Curriculum 2014)
Intent
The aim of the Mathematics Curriculum at Woodsetton is to help our pupils to develop the skills and processes necessary to use Mathematics as part of their everyday
lives, in accordance with their individual needs and abilities. The curriculum will provide experiences which enable our pupils to construct and develop their own
understanding of Mathematics. They will be taught skills in a context that provides purpose and meaning, making mathematical experiences enjoyable, practical,
relevant, and realistic, and approaching learning from a variety of perspectives. This will help the pupils to develop a positive attitude towards Mathematics, and
develop the ability to work independently, with confidence in their work
Implementation
The Maths Scheme of Learning at Woodsetton incorporates the overall school philosophy on curriculum which ensures that the full potential of every individual is
developed, that all pupils are given access to the Primary National Curriculum where appropriate, that there is continuity from The Foundation Stage to KS2, and
beyond, that pupils’ independent learning skills and strategies are improved, and their rate of learning is increased. The Scheme of Learning at Woodsetton is
structured by blocks of teaching that are taught over the course of an academic year. The blocks include all strands of Mathematics outlined the Primary National
Curriculum; Number, Measurement and Geometry. The ‘real world application’ of skills is paramount to our children and is therefore also included as a strand of
Using and Applying that should be delivered regularly in line with the blocks being covered and taught at that time. Number is a constant block that is taught across
the year and includes the 4 topic areas of; Number and Place Value, Addition and Subtraction, Multiplication and Division and Fractions and Percentages. Learning
Question Cards are used daily in workbooks to show the objective set out for the learner, the context in which it is being taught and the outcomes to show the
knowledge and skills that have been achieved. Differentiated tasks and activities are planned for and delivered to suit the needs of our children from these blocks
and work alongside our DAPA assessment system. The Numicon resource is used across school to aid in the delivery of Maths.
It is important to recognise that Mathematics is a dynamic subject and should be seen in action in other areas of the curriculum. Pupils will be encouraged to see that
mathematical knowledge and skills are inter-related with other subject areas and do not exist as discrete entities. Mathematics is an essential component of many
other curriculum areas and mathematical activity can contribute significantly to the development of more general skills such as reasoning, communicating, and
problem solving.
Impact
Evidence of impact in Maths at Woodsetton is collated using examples of work and activities in books, Learning Question Cards, assessment data using DAPA and
through achievement or work towards outcomes outlined in individual EHC Plans. Assessment takes place in order to identify what the child can do, to discover what
the child is learning, to monitor the pupil’s rate of learning, to establish the child’s needs in order for them to progress, and to inform others of their abilities. Every
term each pupil’s progress is reviewed using DAPA, which in turn provides data, for teachers to access and use to inform their teaching, and consequently improve
pupil’s learning and progress.
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Areas of Maths
Pre Number

Using and Applying

Number

Measurement

Number and Place Value
Multiplication and division

Addition and Subtraction
Fractions and Percentages

Length
Capacity and Volume

Geometry
Shape

Mass
Time
Money
Statistics

Position and Direction

Maths Scheme of Learning
Autumn 1
Number strands

Autumn 2

Number
(Including Pre Number)
Number and Place Value
Multiplication and division
Addition and Subtraction
Fractions and Percentages

Spring 1

Spring 2

Number
(Including Pre Number)
Number and Place Value
Multiplication and division
Addition and Subtraction
Fractions and Percentages

Summer 1

Summer 2

Number
(Including Pre Number)
Number and Place Value
Multiplication and division
Addition and Subtraction
Fractions and Percentages

Using and Applying
Skills to be linked to Number and Focus Areas for the Half Term
Focus Areas

Measurement
Length

Geometry
Shape

Measurement
Mass

Geometry
Position and
Direction

Measurement
Capacity and
volume

Geometry Shape

Time

Money

Time

Money

Time

Money
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Number Strands
Area
Pre Number

Number and Place Value

Addition and Subtraction

Multiplication and Division

Fractions and Percentages

Aspects to be covered


































Matching and sorting
Pattern
Songs and rhymes
Using and Applying linked to Pre-Number
Counting
Number recognition
Number order
Writing numbers
More and less
Odd and even
Number words
Counting forwards and backwards
Place Value
Missing numbers
Concepts of addition
Symbol recognition
Concepts of subtraction
Vocabulary
Number bonds
Writing and recording calculations
Recalling number facts
Grouping and sharing
Doubling and halving
Symbol recognition
Counting forwards and backwards in steps more than 1
Concepts of multiplication
Concepts of division
Fractions of objects
Fractions of numbers
Recognising fractions
Writing fractions
Comparing fractions
Percentages of numbers
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Measurement Strands
Area
Length

Mass

Capacity and Volume

Time

Aspects to be covered































Big and small
Long and short
Tall and short
Fat and thin
Wide and narrow
Units of measure
Measurement comparisons
Heavy and light
Heavier and lighter
Weighing
Units of measure
Measurement comparisons
Filling and emptying
Empty and full
Units of measure
Measurement comparisons
Passage of time
Visual timetable
Times of the day
Routines
Days of the week
Months of the year
Chronology and order
Sequencing
Seasons
Before and after
Fast and slow
Knowledge of the clock
Telling the time using the analogue clock
Telling the time using the digital clock
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Money Strand
Area
Money

Aspects to be covered










Shop role play
Awareness of payment
Concept of money
Coin recognition
Value recognition
Symbols and annotation
Making amounts
Note recognition
Giving change

Geometry Strands
Area
Shape

Position and Direction

Aspects to be covered



















Manipulation of 2D shapes
2D shape recognition
Properties of 2D shapes
Manipulation of 3D shapes
3D shape recognition
Properties of 3D shapes
Shapes in the environment
Symmetry
Moving and finding objects
Prepositions
Up and own
Forwards and backwards
Lines and order
Left and right
Clockwise and anti-clockwise
Turns (half, quarter, full0
Turns using angles
Co-ordinates
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Statistics Strand
Area
Money

Aspects to be covered







Lists
Recording
Tallying
Pictograms
Bar charts
Reading and using information

Using and Applying Strand
Area
Using and applying
mathematics is an
element which applies in
all strands shown above.

Aspects to be covered
Using knowledge and skills related to quantities, space and time for learning and living
Using experience of all aspects of number, calculation space, shape and measures in practical contexts,
supporting learning, daily living, social and cultural activities, developing problem solving and reasoning

Further support and guidance for particular strands can be found in the White Rose, Numicon and Willow Dene SOL. These are located on the
T:\\ drive.
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Science Overview and Long-Term Plan
Science at Woodsetton School is taught as a discrete core subject each week. Planning is based around 6 initial foundation units. There are planned
opportunities to extend pupils experience, knowledge, vocabulary and skills within each cycle. Where appropriate, the whole school topic is utilised as a ‘hook’,
allowing learning to be applied to different contexts over time. The DAPA science ladders allow teachers to plan for and assess academic (knowledge and
skills) progression within each unit. Development and application of scientific vocabulary and language through exploration and investigation are also key
factors in our science curriculum.
Unit 1
Science
Foundation
Units
Cycle A, D

Ourselves
Equals 1.2b

Unit 2

My body including
Senses

Light, Sound and
Colour
Equals 1.4a, 1.4c
Colour, Light and
Shadows

Turrets and Tiaras

Special Celebrations

Cycle B, E

Growing and
Changing

Circuits and
Conductors

Cycle C, F

Keeping Healthy
including Teeth and
Eating

Earth, Sun and
Moon

Unit 3

Unit 4

Forces
Equals 1.4b

The Plant Kingdom
Equals 1.2a

Forces and Motion
Magical Mayhem

Machines and
Mechanics inc.
levers and pulleys
Magnetism

Unit 5

Unit 6
Sorting Materials
Equals 1.3a

Helping Plants
Grow

Pets and Other
Animals
Equals 2.2c
Animals and their
Habitats

Eco-Warriors

Out of Africa

Eco-Warriors

From Farm to Fork

Classification and
Variation

Changing State

Seasonal Change

Life Cycles

Separating
Materials inc. Rocks
and soils

Characteristics of
Materials
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Personal, Social, Health Education (PSHE) Overview including Relationships, Sex Education
PSHE is a vital part of the curriculum at Woodsetton. As a school we have a statutory responsibility to support pupils’ spiritual, moral, cultural, mental and
physical development and prepare them for the opportunities, responsibilities and experiences of life, as set out in Section 78 of the Education Act 2002. We
also have a statutory safeguarding responsibility, in line with the statutory guidance that schools ‘should ensure children are taught about safeguarding,
including online, through teaching and learning opportunities, as part of providing a broad and balanced curriculum’.
At Woodsetton we have adopted the PSHE Association core theme headings of: Health and Wellbeing, Relationships and Living in the Wider World. Planning
is based around 5-unit titles, with a whole school focus for each on a 3-yearly cycle (taken from the PSHE association ‘PSHE education planning framework for
pupils with SEND’).
The key relationship and sex education (RSE) strands are interwoven within this including families and people who care For me, caring friendships, respectful
relationships, online relationships and being safe. Further cross referencing can be found here
https://www.psheassociation.org.uk/system/files/Mapping%20PoS%20to%20Statutory%20guidance%202019%20update_0.pdf
Teachers may wish to follow the outline order of units or may choose to deliver in line with other topics. All units must be delivered across the year. Staff use
both weekly taught sessions and daily informal opportunities to reinforce learning. The PSHE Association learning outcome progressive stages are used to
focus teaching and learning at an appropriate level.

As the world changes, schools identify new or emerging issues that need to be covered. It is important that we do not simply attempt to cover all the suggested
content contained within the PSHE association scheme of week, as doing so could lead to a series of superficial experiences that would most likely be restricted
to providing information. Instead, we encourage teachers to select content that is relevant to their pupils (age and stage of development) and use this as a
context through which to explore the overarching concepts and to develop the essential skills and attributes needed.
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The overarching knowledge and skills within each core theme is detailed below.
Core Theme 1 – Health and Wellbeing
1. What is meant by a healthy lifestyle
2. How to maintain physical, mental and emotional health and wellbeing
3. How to manage risks to physical and emotional health and wellbeing
4. Ways of keeping physically and emotionally safe
5. About managing change, including puberty, transition and loss
6. How to make informed choices about health and wellbeing and to recognise sources of help with this
7. How to respond in an emergency
8. To identify different influences on health and wellbeing
Core Theme 2 – Relationships
1. How to develop and maintain a variety of healthy relationships, within a range of social/cultural contexts
2. How to recognise and manage emotions within a range of relationships
3. How to recognise risky or negative relationships including all forms of bullying and abuse
4. How to respond to risky or negative relationships and ask for help
5. How to respect equality and diversity in relationships
Core Theme 3 – Living in the wider world – Economic wellbeing and being a responsible citizen
1. About respect for self and others and the importance of responsible behaviours and actions
2. About rights and responsibilities as members of families, other groups and ultimately as citizens
3. About different groups and communities
4. To respect equality and to be a productive member of a diverse community
5. About the importance of respecting and protecting the environment
6. About where money comes from, keeping it safe and the importance of managing it effectively
7. How money plays an important part in people’s lives
8. A basic understanding of enterprise.
Unit titles taken from the PSHE association ‘PSHE education planning framework for pupils with SEND’ are as follows –
1. Self-awareness (Me, who I am, my likes, dislikes, talents and interests)
2. Self-care, support and safety (Looking after myself and keeping safe) includes aspects of Relationships and sex education
3. Relationships: Managing Feelings (Understanding feelings and that how I feel and how others feel affects choices and behaviour) includes aspects of
Relationships and sex education
4. Relationships: Changing and Growing (How I and others are changing; new opportunities and responsibilities) includes aspects of Relationships and sex
education
5. Healthy lifestyles (Being and keeping healthy on the ‘outside’ and on the ‘inside’)
6. The world I live in (Living confidently in the wider world)
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Personal, Social, Health Education (PSHE) Long Term Plan
Induction Topic

Unit 1

Unit 2

Unit 3

Unit 4

Unit 5

Memory Box

This is Me!

Me and the Wider
World

Me and My Family
and Friends

Me and My Money

Me and My Safety

Me and My Body

My Woodsetton
Story

(Self-awareness)

We are All Different,
We are All Friends
(The World I Live In)
*Physical sim/diff, ethnicity, culture,
religion, prejudice, discrimination

Belonging
(The World I Live, Self-Care,
Support and Safety)
*Groups – family, school, clubs, faith, UK,
Worldwide, radicalisation, extremism

My Family Tree

Enterprise/Charity

(Relationships – Changing
and Growing)

(The World I Live In)

*Belonging, separation, divorce,
adoption, different relationships, love
and care, forced marriage

Think Before You
Speak!
(The World I Live, SelfAwareness)

*Planning, advertising, making,
pricing, selling, budget, profit, roles
and responsibilities

(The World I Live, SelfAwareness)
*People, pets, communities (litter,
graffiti, vandalism), teamwork,
protection and conservation, eco,
plant2plate

Getting On and
Falling Out
(Self-Awareness)
*Friendship, communication, taking
turns, collaboration, fairness, bullying
and abuse, apologising

Health, Exercise and
Hygiene

(Self-Care, Support and
Safety)

(Healthy Lifestyles)

*Telling the truth, peer pressure,
reality v online, trust, strangers,
public or private

Money Matters
(The World I Live In)
*Coins/notes, spending money,
sources of money, saving, needs v
wants, afford, debt

*Rules – class, school, community,
rule of law, breaking the rules,
respect, manners

Taking Care

Secrets and
Surprises

Keeping Safe:
Out and About
(Self-Care, Support and
Safety)
*Physical safety e.g. roads, water,
fire, stranger danger, asking for help,
emergency services, communication,
respect

World of Work
(The World I Live In)
*Jobs in school, jobs in the
community, ‘special jobs’, careers,
planning for adulthood

*Food, diet, exercise, hygiene
routines, illness, alcohol, tobacco,
drugs

My Body, My Rules
(Relationships – Changing
and Growing)
*Basic needs, human life cycle, adult
roles and responsibilities, puberty,
consent

Keeping Safe:
In the Home

Healthy Body,
Healthy Mind

(Self-Care, Support and
Safety, Healthy Lifestyles)

(Self-Care, Support and
Safety, Managing Feelings)

*Safety in the home, medicines and
chemicals, safety online/mobile
technology, reporting worries and
concerns, emotional safety, public or
private

*Feelings, emotions, resilience,
mental health, rights of the child,
choice, expression, strategies

Time for change, achievements, reflection, moving on,
changes, saying goodbye

Me, who I am, my likes, dislikes, talents and interests,
new beginning, hopes and aspirations

Cycle C, F

Cycle B, E

Cycle A, D

(Self-awareness)

*https://www.pshe-association.org.uk/system/files/2018%20-%20SEND%20planning%20framework.pdf
*http://www3.hants.gov.uk/education/hias/pdl/what-is-pdl/financial-capability/summary/mini-enterprise.htm
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Computing including Digital Literacy (Online Safety) Overview and Long-Term Plan
At Woodsetton the Computing curriculum is flexible, relevant and engages pupils’ interests. It can be divided into 3 areas: Computer Science, Information
Technology and Digital Literacy (which includes eSafety), is context based and focused around the overarching topic being taught at that time. Different
pathways are planned for according the individual knowledge and skillset of the pupils within the group. Guidance is taken from the Rising Stars ‘Switched On’
computing curriculum, The Knowsley Computing Scheme of work and the Sheffield SEND Computing Scheme of Work.
Woodsetton School takes its responsibility to safeguard its pupils, staff and those in the wider community seriously. This responsibility includes educating and
training on issues based around staying safe online. We recognise that pupils with learning disabilities are often more vulnerable to both online and offline
abuse, but that programmes should be tailored to their level of cognitive understanding and developed with parents, and where appropriate the pupils
themselves. Opportunities are taken within each of the units to reinforce online safety messages including keeping personal information safe, online
communication rules, safe internet searches, real v virtual friendships and online bullying. The SMART rules provide a visual reminder of these.
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Cycle
A

‘Out of Africa’
Animation
On Safari
Switched On EY U12
Sheffield 4e

Cycle
B

‘Arctic Worlds’
Digital Presentation
Life in the Arctic

‘Special Celebrations’
Working With Text and
Images
Celebration Card
Switched On EY U22, Yr1 1.6
Sheffield 2g

‘Special Stories’
Working with Images
God’s Creation

‘Eco-Warriors’
Digital Presentation
Reduce, Reuse, Recycle

‘Turrets and Tiaras’
Programmable Toys
Map of the Castle

Switched On EY U7, Yr1 1.4, Yr2 2.4
Sheffield 2c, 2f

Switched On EY U16, Yr1 1.1, Yr 2
2.1
Sheffield 4d

‘Moon Zoom’
Animation and
Programme
5,4,3,2,1…Blast Off!

‘Down Memory Lane’
Communication and
Interaction
You’ve Got Mail!

‘Magical Mayhem’
Databases
Circuses Around the
World

‘Paddington Passport’
Working With Text
Seaside Postcard
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Whole School Topic Long Term Plan
Induction

Autumn 2 (RE)
Time for Reflection

Spring (G, RE, H)
Our Wonderful World

Summer 1 (H)
Time Detectives

Special Celebrations
Celebrations
Special Stories
Once Upon a Time

Eco-Warriors
Superheroes
Moon Zoom
Space
Scrumdiddlyumtious
Food

Best of Britain

Special People,
Special Places
My Family, My Home
Special Beginnings

Turrets and Tiaras
Kings and Queens
Down Memory
Lane
Toys
Fire, Fire
Opposites

Enchanted Woodland

Walk like an
Egyptian

E
22-23

Europe

Special Journeys

Out and About

Walking with the
Dinosaurs

Treasure Island

F
23-24

Stars and Stripes

Special Objects
(Signs and Symbols)

Restless Earth

Famous Five

In the News

C
20-21
D
21-22

This is Me!

A
18-19
B
19-20

Autumn 1 (G)
People, Places and
Communities
Out of Africa
At the Zoo
Arctic Worlds
Penguins and Polar
Bears
Incredible India
My Senses

Summer 2
Let’s Investigate,
Let’s Explore
Magical Mayhem
Magic/Circus
Paddington’s
Passport
Seaside Journeys
In the Eye of the
Storm
Weather
Going for Gold

Memory
Box

My Woodsetton Story

Cycle

*EYFS related topic
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EYFS Focus
Science

‘Out of Africa’
At the Zoo
Animals and their
Habitats

Semi—Formal
Curriculum Links

Going on safari
Life in the Jungle

Humanities

Geography:
Human and physical
features of different
countries in Africa

Creative Arts

Design
Technology inc
Cookery
Computing

This is Me!

Links to NC. Coverage
and Content

African Batik
Drawing, printing

Spring
Our Wonderful World

‘Special Celebrations’
Celebrations
Colour, Light and
Shadows

‘Eco-Warriors’
Superheroes
Helping Plants Grow
Characteristics of
Materials
Birthdays, bonfire night, Looking after our
festivals of light,
school,
Christmas
pollution/waste,
animals and wildlife
RE: Christianity (Advent Geography/RE: Natural
and Christmas)
and human
Hindu (Diwali)
environments; caring,
conservation and
sustainability
Kaleidoscope Pattern
Earth Art (Planbee)
Paul Klee
Andrew Goldsworthy

Summer 1
Time Detectives

Summer 2
Let’s Investigate,
Let’s Explore

‘Turrets and Tiaras’
Kings and Queens
My body including
Senses

‘Magical Mayhem’
Magic/Circus
Forces and Magnets

Kings and queens, inside
a castle, crowns and
jewels, knights

Wizards and
witches, a day at the
circus, potions and
spells
Geography/History:
Circuses Then and
Now; Circuses
around the World

History: The Normans
and Medieval Britain

Bayeux Tapestry

Funny Faces

Drawing

Drawing, Paint, Printing,
Sculpture

Paint

Sculpture

Tribal Masks

Festival Foods

Moving Monsters

Cloaks and Crowns

Structures (Tents)

Interaction Animation
On Safari

Working With Text and
Images
Celebration Card

Digital Presentation
Reduce, Reuse, Recycle

Programmable Toys
Map of the Castle

Switched On EY U7, Yr1 1.4, Yr2 2.4
Sheffield 2c, 2f

Switched On EY U16, Yr1 1.1, Yr 2 2.1
Sheffield 4d

Databases
Circuses Around the
World

Enterprise/Charity

My Family Tree

Secrets and Surprises

(The World I Live In)

(Relationships – Changing and
Growing)

(Self-Care, Support and Safety)

Switched On EY U12
Sheffield 4e

PSHE

Autumn 2
Time for Reflection

Switched On EY U22, Yr1 1.6
Sheffield 2g

Health, Exercise and
Hygiene

We are All Different, We
are All Friends

(Healthy Lifestyles)

(The World I Live In)
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Autumn 1
People, Places and
Communities

My Woodsetton Story

Focus Area

Induction
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EYFS Focus
Semi—Formal
Curriculum Links

Humanities

This is Me!

Links to NC. Coverage
and Content

Creative Arts

Autumn 2
Time for Reflection

Spring
Our Wonderful World

Summer 1
Time Detectives

‘Special Stories’

‘Moon Zoom’

‘Down Memory Lane’

Penguins and Polar
Bears
Arctic animals, Inuit
people, Igloos,
weather, transport in
the snow

Once Upon a Time

Space

Toys

Special books and
stories, The Creation
Story, Noah’s Ark

Family, Houses, school,
toys (past and present)

Geography/History:
Explore and
investigate the Arctic
circle, comparing to
UK; historic arctic
explorers (Shakleton)

RE: Sequence, compare
and contrast creation
stories from
Christianity, Hindu and
the Aboriginals.

Hot and Cold Colours
– Spin Painting
Damien Hurst

Dreamtime Stories

Planets, rocket,
astronauts, day and
night, sun, moon and
stars
NI – Infinity and
Beyond
Geography/History:
Ariel photographs and
plans (Google Earth)
linked to NASA space
station; first man on
the moon and major
historic events in
the history of space
travel
A Starry Night
Van Gogh
Draw, paint, print

Paint

Design
Technology inc
Cookery
Computing

PSHE

Summer 2
Let’s Investigate,
Let’s Explore
‘Paddington’s
Passport’
Seaside

Planning a holiday,
features of the
seaside, exploring a
seaside town,
activities at the
seaside
History: Compare and
Geography/History:
contract lives of
Travel and transport,
children today with
maps; seaside
those in the late
holidays from the past
19th/early 20th century (changes within living
memory)

Arts and Crafts
Movement
William Morris

Seaside Landscape Pointilism
Seurat

Draw, paint, print, sculpture

Draw, paint

Igloo homes

Dreamcatchers
(Weaving)

Lego Moon buggies

Puppets

Seaside Snacks

Digital Presentation

Working with Images
God’s Creation

Animation
5,4,3,2,1…Blast Off!

Communication and
Interaction

Working With Text

Life in the Arctic
My Body, My Rules

Belonging

Money Matters

You’ve Got Mail!
Think Before You Speak!

(Relationships – Changing and
Growing)

(The World I Live, Self-Care, Support
and Safety)

(The World I Live In)

(The World I Live, Self-Awareness)

Memory Box

Autumn 1
People, Places and
Communities
‘Arctic Worlds’

My Woodsetton Story

Focus Area

Induction

Cycle B 2019-20

Seaside Postcard
Keeping Safe: Out and
About
(Self-Care, Support and Safety)
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Autumn 1
People, Places and
Communities
‘Incredible India’

Autumn 2
Time for Reflection

Spring
Our Wonderful World

Summer 1
Time Detectives

‘Special People, Special
Places’
My Family, My Home

‘Scrumdiddlyumtious’

‘Fire, Fire’

EYFS Focus

My Senses

Semi—Formal
Curriculum Links

Animals, food (spices),
clothing (saris), music
and movies
(Bollywood),
landscape, rich and
poor
Geography:
Compare and contrast
human and physical
features of the UK to
those in India

Special people/places at Food groups, planting
home, school and in the and growing, farm,
community
shopping

Indian Art – Colour
and Pattern
Rangoli, Indian block
printing

Stained Glass Windows
Romero Britto

Food Art
Guiseppe Acrimboldo

Draw, paint

Draw, printing, sculpture

Buildings

Fruit and Vegetables

Humanities

Creative Arts

This is Me!

Links to NC. Coverage
and Content

RE: Religious leaders
and places of worship;
Christianity and Islam

Food

Opposites
London, bakery, diary
writing, fire engine,
water and buckets, fire
safety, ‘Sammy the
Street Dog’

Geography/RE: Food
History: Events beyond
from around the world, living memory - The
land use and climate
Great Fire of London
zones, Fairtrade; rules
and traditions around
food for each of the six
major world religions

Summer 2
Let’s Investigate,
Let’s Explore
‘In the Eye of the
Storm’
Weather
Seasons, different
weather, clothing

Geography: Seasonal
and daily weather
patterns in the UK,
location of hot/cold
areas of the world

Sparks and Flames

Through the seasons

Vehicles – Fire Engines

Windmills

Keeping Safe:
Home

Healthy Body, Healthy
Mind

My Woodsetton Story

Induction

Focus Area

Memory Box

Cycle C 2020-2021

Draw, paint, printing

Design
Technology inc
Cookery
Computing

Indian Dishes

PSHE

Taking Care

To be Confirmed

(The World I Live, SelfAwareness)
*People, pets, communities (litter, graffiti,
vandalism), teamwork, protection and
conservation, eco, plant2plate

Getting On and Falling
Out
(Self-Awareness)
*Friendship, communication, taking turns,
collaboration, fairness, bullying and abuse,
apologising

World of Work
(The World I Live In)
*Jobs in school, jobs in the community, ‘special
jobs’, careers, planning for adulthood

In the

(Self-Care, Support and Safety,
Healthy Lifestyles)

(Self-Care, Support and Safety,
Managing Feelings)

*Safety in the home, medicines and chemicals,
safety online/mobile technology, reporting
worries and concerns, emotional safety, public
or private

*Feelings, emotions, resilience, mental
health, rights of the child, choice,
expression, strategies
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Subject Specific Knowledge, Skills and Understanding
When planning topic schemes of work teachers draw on the National Curriculum subject specific knowledge, skills and understanding as appropriate. These
are outlined below. Further exemplification can be found at http://www.primarycurriculum.me.uk
Art and Design Curriculum Opportunities
Pupils should be taught:
Ar1/1.1 to use a range of materials creatively to design and make products
Ar1/1.2 to use drawing, painting and sculpture to develop and share their ideas,
experiences and imagination
Ar1/1.3 to develop a wide range of art and design techniques in using colour, pattern,
texture, line, shape, form and space
Ar1/1.4 about the work of a range of artists, craft makers and designers, describing the
differences and similarities between different practices and disciplines, and making links to
their own work.

Pupils should be taught:
Ar2/1.1 to create sketch books to record their observations and use them to review and
revisit ideas
Ar2/1.2 to improve their mastery of art and design techniques, including drawing,
painting and sculpture with a range of materials
Ar2/1.3 about great artists, architects and designers in history
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Computing Curriculum Opportunities
Pupils should be taught:
Co2/1.1 understand what algorithms are; how they are implemented as programs on
digital devices; and that programs execute by following precise and unambiguous
instructions
Co2/1.2 create and debug simple programs
Co2/1.3 use logical reasoning to predict the behaviour of simple programs
Co2/1.4 use technology purposefully to create, organise, store, manipulate and retrieve
digital content
Co2/1.5 recognise common uses of information technology beyond school
Co2/1.6 use technology safely and respectfully, keeping personal information private;
identify where to go for help and support when they have concerns about material on the
internet or other online technologies

Pupils should be taught:
Co2/1.1 design, write and debug programs that accomplish specific goals,
including controlling or simulating physical systems; solve problems by decomposing
them into smaller parts
Co2/1.2 use sequence, selection, and repetition in programs; work with variables
and various forms of input and output
Co2/1.3 use logical reasoning to explain how some simple algorithms work and to
detect and correct errors in algorithms and programs
Co2/1.4 understand computer networks including the internet; how they can
provide multiple services, such as the world-wide web; and the opportunities they offer
for communication and collaboration
Co2/1.5 use search technologies effectively, appreciate how results are selected
and ranked, and be discerning in evaluating digital content
Co2/1.6 select, use and combine a variety of software (including internet services) on
a range of digital devices to design and create a range of programs, systems and content
that accomplish given goals, including collecting, analysing, evaluating and presenting data
and information.
Co2/1.7 use technology safely, respectfully and responsibly; recognise
acceptable/unacceptable behaviour; identify a range of ways to report concerns about
content and contact
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Design and Technology Curriculum Opportunities
Pupils should be taught: Can I?
DT1/1.1 Design
DT1/1.1a design purposeful, functional, appealing products for themselves and other
users based on design criteria
DT1/1.1b generate, develop, model and communicate their ideas through talking,
drawing, templates, mock-ups and, where appropriate, information and communication
technology
DT1/1.2 Make
DT1/1.2a select from and use a range of tools and equipment to perform practical tasks
DT1/1.2b select from and use a wide range of materials and components, including
construction materials, textiles and ingredients, according to their characteristics
DT1/1.3 Evaluate
DT1/1.3a explore and evaluate a range of existing products
DT1/1.3b evaluate their ideas and products against design criteria
DT1/1.4 Technical Knowledge
DT1/1.4a build structures, exploring how they can be made stronger, stiffer and more
stable
DT1/1.4b explore and use mechanisms, in their products.
DT1/2.1 Cooking & Nutrition
DT1/2.1a use the basic principles of a healthy and varied diet to prepare dishes
DT1/2.1b understand where food comes from.

Pupils should be taught: Can I?
DT2/1.1 Design
DT2/1.1a use research and develop design criteria to inform the design of innovative,
functional, appealing products that are fit for purpose, aimed at particular individuals or
groups
DT2/1.1b generate, develop, model and communicate their ideas through discussion,
annotated sketches, cross-sectional and exploded diagrams, prototypes, pattern pieces and
computer-aided design
DT2/1.2 Make
DT2/1.2a select from and use a wider range of tools and equipment to perform practical
tasks accurately
DT2/1.2b select from and use a wider range of materials and components, including
construction materials, textiles and ingredients, according to their functional properties
and aesthetic qualities
DT2/1.3 Evaluate
DT2/1.3a investigate and analyse a range of existing products
DT2/1.3b evaluate their ideas and products against their own design criteria and consider
the views of others to improve their work
DT2/1.3c understand how key events and individuals in design and technology have
helped shape the world
DT2/1.4 Technological Knowledge
DT2/1.4a apply their understanding of how to strengthen, stiffen and reinforce more
complex structures
DT2/1.4b understand and use mechanical systems in their products
DT2/1.4c understand and use electrical systems in their products
DT2/1.4d apply their understanding of computing to programme, monitor and control
their products.
DT2/2.1 Cooking & Nutrition
DT2/2.1a understand and apply the principles of a healthy and varied diet
DT2/2.1b cook a repertoire of predominantly savoury dishes so that they are able to feed
themselves and others a healthy and varied diet
DT2/2.1c become competent in a range of cooking techniques
DT2/2.1c understand the source, seasonality and characteristics of a broad range of
ingredients
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Geography Curriculum Opportunities
Pupils should be taught: Can I?
Ge1/1.1 Location Knowledge
Ge1/1.1a name and locate the world’s 7 continents and 5 oceans
Ge1/1.1b name, locate and identify characteristics of the 4 countries and capital cities of
the United Kingdom and its surrounding seas
Ge1/1.2 Place Knowledge
Ge1/1.2a understand geographical similarities and differences through studying the
human and physical geography of a small area of the United Kingdom, and of a small area
in a contrasting non-European country
Ge1/1.3 Human and Physical Geography
Ge1/1.3a identify seasonal and daily weather patterns in the United Kingdom and the
location of hot and cold areas of the world in relation to the Equator and the North and
South Poles
Ge1/1.3b use basic geographical vocabulary to refer to:
key physical features, including: beach, cliff, coast, forest, hill, mountain, sea, ocean, river,
soil, valley, vegetation, season and weather
key human features, including: city, town, village, factory, farm, house, office, port,
harbour and shop
Ge1/1.4 Geographical Skills and Fieldwork
Ge1/1.4a use world maps, atlases and globes to identify the United Kingdom and its
countries, as well as the countries, continents and oceans studied at this key stage
Ge1/1.4b use simple compass directions (North, South, East and West) and locational and
directional language to describe the location of features and routes on a map
Ge1/1.4c use aerial photographs and plan perspectives to recognise landmarks and basic
human and physical features; devise a simple map; and use and construct basic symbols in
a key
Ge1/1.4d use simple fieldwork and observational skills to study the geography of their
school and its grounds and the key human and physical features of its surrounding
environment

Pupils should be taught: Can I?
Ge2/1.1 Locational Knowledge
Ge2/1.1a locate the world’s countries, using maps to focus on Europe (including the
location of Russia) and North and South America, concentrating on their environmental
regions, key physical and human characteristics, countries, and major cities
Ge2/1.1b name and locate counties and cities of the United Kingdom, geographical
regions and their identifying human and physical characteristics, key topographical
features (including hills, mountains, coasts and rivers), and land-use patterns; and
understand how some of these aspects have changed over time
Ge2/1.1c identify the position and significance of latitude, longitude, Equator, Northern
Hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and
Antarctic Circle, the Prime/Greenwich Meridian and time zones (including day and night)
Ge2/1.2 Place Knowledge
Ge2/1.2a understand geographical similarities and differences through the study of
human and physical geography of a region of the United Kingdom, a region in a European
country, and a region in North or South America
Ge2/1.3 Human and Physical Geography
Ge2/1.3a describe and understand key aspects of physical geography, including: climate
zones, biomes and vegetation belts, rivers, mountains, volcanoes and earthquakes, and the
water cycle
Ge2/1.3b describe and understand key aspects of human geography, including: types of
settlement and land use, economic activity including trade links, and the distribution of
natural resources including energy, food, minerals and water
Ge2/1.4 Geographical Skills and Fieldwork
Ge2/1.4a use maps, atlases, globes and digital/computer mapping to locate countries and
describe features studied
Ge2/1.4b use the 8 points of a compass, 4 and 6-figure grid references, symbols and key
(including the use of Ordnance Survey maps) to build their knowledge of the United
Kingdom and the wider world
Ge2/1.4c use fieldwork to observe, measure, record and present the human and physical
features in the local area using a range of methods, including sketch maps, plans and
graphs, and digital technologies.
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History Curriculum Opportunities
Pupils should be taught: Can I?
Hi1/1.1 changes within living memory. Where appropriate, these should be used to
reveal aspects of change in national life
Hi1/1.2 events beyond living memory that are significant nationally or globally e.g. the
Great Fire of London, the first aeroplane flight or events commemorated through festivals
or anniversaries
Hi1/1.3 the lives of significant individuals in the past who have contributed to national
and international achievements. Some should be used to compare aspects of life in
different periods e.g. Elizabeth I and Queen Victoria, Christopher Columbus and Neil
Armstrong, William Caxton and Tim Berners-Lee, Pieter Bruegel the Elder and LS Lowry,
Rosa Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavell
and Edith Cavell
Hi1/1.3 significant historical events, people and places in their own locality.

Pupils should be taught: Can I?
Hi2/1.1 Pre-Roman Britain
Pupils should be taught about changes in Britain from the Stone Age to the Iron Age
Hi2/1.2 Roman Britain
Pupils should be taught about the Roman empire and its impact on Britain
Hi2/1.3 Anglo-Saxons & Scots
Pupils should be taught about Britain’s settlement by Anglo-Saxons and Scots
Hi2/1.4 Anglo-Saxons & Vikings
Pupils should be taught about the Viking and Anglo-Saxon struggle for the Kingdom of
England to the time of Edward the Confessor
Hi2/2.1 Local History
Pupils should be taught about an aspect of local history
Hi2/2.2 Extended chronological study
Pupils should be taught a study of an aspect or theme in British history that extends pupils’
chronological knowledge beyond 1066
Hi2/2.3 Ancient Civilizations
Pupils should be taught about the achievements of the earliest civilizations – an overview
of where and when the first civilizations appeared and a depth study of one of the
following:
Ancient Sumer;
The Indus Valley;
Ancient Egypt; or
The Shang Dynasty of Ancient China
Hi2/2.4 Ancient Greece
Pupils should be taught a study of Greek life and achievements and their influence on the
western world
Hi2/2.5 Non-European Study
Pupils should be taught about a non-European society that provides contrasts with British
history - one study chosen from:
early Islamic civilization, including a study of Baghdad c. AD 900;
Mayan civilization c. AD 900; or
Benin (West Africa) c. AD 900-1300
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